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TRANSLANGUAGING AS A
PEDAGOGICAL RESOURCE IN
UZBEK EFL CLASSROOMS:
INSIGHTS FROM A
CLASSROOM OBSERVATION

Aziza Sobirova
M.A. TESOL, Uzbekistan

Abstract: The role of learners’ first language (L1) in English language teaching remains a highly debated issue in con-
temporary language education. While English-only instruction continues to be widely promoted in many English as a For-
eign Language (EFL) contexts, recent research has increasingly emphasized the pedagogical value of translanguaging.
This article explores the potential role of translanguaging in Uzbek EFL classrooms through a qualitative classroom
observation conducted at a private language center in Uzbekistan. The observed class consisted of twelve B1+ learners
studying Unit 8.1 of the Navigate coursebook, focusing on conditional structures. Although the teacher primarily followed
an English-only policy, occasional use of Uzbek was observed when explaining complex grammatical concepts. The find-
ings suggest that strategic use of learners’ first language can facilitate comprehension, increase learner confidence, and
support classroom participation without diminishing opportunities for English language practice. The article argues that
translanguaging should be viewed not as a teaching method but as a flexible pedagogical approach that complements
existing instructional practices and responds to learners’ linguistic and emotional needs.

translanguaging, EFL, English-only instruction, multilingualism, Uzbekistan, classroom observation.

Annotatsiya: Ingliz tilini o‘gitishda o‘quvchilarning birinchi tili (L1)ning o‘rni zamonaviy til ta’limida eng ko‘p bahs-mu-
nozaralarga sabab bo‘layotgan masalalardan biri hisoblanadi. Ingliz tilidan yagona ta’lim tili sifatida foydalanish ko‘plab
ingliz tili chet tili (EFL) sifatida o‘qitiladigan muhitlarda keng targ‘ib etilayotgan bo‘lsa-da, so‘nggi tadgigotlar translan-
guaging yondashuvining pedagogik ahamiyatini tobora ko‘proq e’tirof etmogda. Mazkur maqolada O‘zbekistondagi xusu-
siy til markazida o'tkazilgan sifatli sinf kuzatuvi asosida o‘zbek EFL auditoriyalarida translanguaging yondashuvining
ehtimoliy o‘rni tahlil gilinadi. Kuzatilgan guruh Navigate darsligining 8.1-bo‘limi bo‘yicha shart mayllarini o‘rganayotgan
12 nafar B1+ darajadagi o‘quvchidan iborat edi. O‘gituvchi asosan ingliz tilidangina foydalanish siyosatiga amal qilgan
bo‘lsa-da, murakkab grammatik tushunchalarni izohlash jarayonida ayrim hollarda o‘zbek tilidan ham foydalangan. Tad-
gigot natijalari shuni ko‘rsatadiki, o‘quvchilarning birinchi tilidan strategik foydalanish mavzuni tushunishni osonlashtiradi,
ularning o‘ziga bo‘lgan ishonchini oshiradi hamda ingliz tilida amaliy mashg‘ulotlar uchun yaratilgan imkoniyatlarni chek-
lamagan holda sinfdagi faollikni go‘llab-quvvatlaydi. Magolada translanguaging qat’iy o‘qitish metodi sifatida emas, balki
mavjud ta’lim amaliyotlarini to‘ldiruvchi hamda o‘quvchilarning til va emotsional ehtiyojlariga moslashuvchi moslashuv-
chan pedagogik yondashuv sifatida talgin etiladi.

translanguaging, EFL, fagat ingliz tilida o‘qitish, ko'p tillilik, O‘zbekiston, sinf kuzatuvi.

AHHoTaumsA: Ponb nepBoro A3bika (L1) yyawmxcsa B npenogaBaHumM aHIUACKOrO s3blka OCTaéTcs ogHon 13 Hanbonee
obcyxgaembix Npobnem COBPEMEHHOWN S3bIKOBOM Meparorvki. HecMoTpsi Ha TO, 4TO oByyYyeHWe WCKIIYUTENBHO Ha
AHIMUNCKOM S3bIKE NPOAOMMKAET LUMPOKO NMPOABUraTbCA BO MHOTMX KOHTEKCTaxX MpenodaBaHus aHrMACKOro s3bika Kak
nHocTtpaHHoro (EFL), coBpemeHHble ncecneqoBaHvsa BCE Yalle NMoavYE€PKUBAOT NEJarormyeckyto LIeHHOCTb TPaHCHWHI-
Bu3Ma (translanguaging). B gaHHom ctatbe paccmatpuBaeTcsl NoTEHUManbHas porib TPAHCIIMHIBU3MA B y30EeKCKUX ayau-
Topusax EFL Ha ocHoBe Ka4eCTBEHHOro HabnaeHns 3a y4ebHbIM 3aHATUEM, MPOBEAEHHOTO B YACTHOM A3bIKOBOM LIEHTPE
Y3bekucraHa. B nccnegosanumn Habnoganacs rpynna u3 12 yyawmxcsa ypoBHSA B1+, n3yvaBLuvX YCNOBHbIE KOHCTPYKLNA
no pasgeny 8.1 yyebHuka Navigate. XoTs mpenogaBaTenb B OCHOBHOM MPUAEPXMBArNCA MOMUTUKMA MUCMONb30BaHNS
TOMbKO @HIMMNCKOrO A3bIKa, NPY OOBbACHEHNN CIOXHbIX FPaMMaTUYECKUX MOHATUI B OTAENbHbBIX CIly4asx NCMomnb3oBarncs
y36ekcknii a3bik. [MonyyeHHble pesynbraTbl CBUAETENCTBYIOT O TOM, YTO CTpaTernyeckoe UCnonb3oBaHNe NepBoro A3blka
yyaLmxcs crnocobCTByeT MyyLlemMy NOHMMAaHWIO MaTeprana, NoBbILLAET UX YBEPEHHOCTb 1 MOSAEPKUBAET aKTMBHOE y4a-
cTue B y4ebHOM Mnpouecce, He yMeHbLuas BO3MOXHOCTEN ANs NPaKTUKN aHIMUNCKOro A3bika. B ctatbe yTBepxaaercs,
YTO TPAHCINUHIBM3M CriedyeT paccMaTpuBaTb He Kak MeTof 00yyYeHus, a Kak rmokui negarormnyecknin Nnogxon, AOMOIHS-
IOLLMIA CYLLLECTBYHOLLYIO 0Opa3oBaTenbHy0 NPaKTUKY U YYUTbIBAKOLLMIA S3bIKOBbIE M AMOLIMOHarnbHbIe NoTpebHoCTH 0by-
YaroLmxcs.

TpaHcnuHrenam, EFL, oBydyeHrie ToNbKo Ha aHrMUNCKOM sA3blke, MHOrosi3blume, Y3bekuctaH, Habnto-
[eHune 3a y4eOHbIM 3aHSATUEM.
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For decades, English language teaching has been influenced by the belief that maximum exposure to the
target language leads to more effective language acquisition. This assumption has encouraged many insti-
tutions and educators to adopt English-only policies in language classrooms. According to this perspective,
learners develop greater fluency and communicative competence when English serves as the sole medium of
instruction.

In Uzbekistan, the growing importance of English has led many private language centers to prioritize
immersive English-language environments. Teachers are often expected to minimize the use of learners’ first
language and maximize opportunities for English exposure. While such practices may provide valuable input,
they do not always reflect the complex realities of language learning, particularly for learners whose proficiency
levels are still developing.

Recent developments in multilingual education have challenged traditional monolingual assumptions.
Scholars increasingly argue that multilingual learners naturally draw upon all available linguistic resources
when constructing meaning and acquiring new knowledge. This perspective has given rise to the concept
of translanguaging, which recognizes learners’ entire linguistic repertoires as valuable educational resources
rather than obstacles to language acquisition.

This article emerged from a classroom observation conducted in a private language center in Uzbeki-
stan. The observed class consisted of twelve B1+ learners (nine female and three male students) studying
conditional structures in Unit 8.1 of the Navigate coursebook. During the two-hour lesson, the teacher largely
adhered to an English-only approach, conducting explanations, instructions, and classroom interactions in
English. However, despite the teacher’'s commitment to target-language instruction, several learners appeared
to struggle with comprehension and participation. Interestingly, the teacher briefly switched to Uzbek on two
occasions when explaining particularly challenging grammatical concepts, suggesting that even strong advo-
cates of English-medium instruction may recognize the practical value of learners’ first language.

The observation revealed that some students were hesitant to ask questions when they did not understand
explanations or instructions. This issue appeared especially relevant for less confident and more introverted
learners, who often remained silent rather than seeking clarification. Consequently, misunderstandings may
have persisted throughout the lesson, potentially affecting learning outcomes and learner confidence.

The purpose of this article is not to argue against English-only instruction. Rather, it seeks to examine
whether strategic translanguaging can complement English-medium teaching in ways that support learner
comprehension, participation, and confidence. The article argues that the effectiveness of language teaching
depends not on rigid adherence to a single language policy but on the teacher’s ability to respond flexibly to
learners’ needs. From this perspective, translanguaging should not be viewed as a teaching method with fixed
procedures. Instead, it should be understood as a pedagogical approach that enables teachers to draw upon
learners’ existing linguistic resources, when necessary, to facilitate understanding and promote meaningful
learning.

The role of the first language (L1) in foreign language classrooms has been a subject of debate for many
years. Traditional language teaching approaches often promoted the exclusive use of the target language,
arguing that maximum exposure would lead to better language acquisition. This belief contributed to the wide-
spread adoption of English-only policies in many EFL classrooms.

However, recent developments in multilingual education have challenged this perspective. Researchers
have increasingly recognized that multilingual learners do not use their languages separately but rather draw
upon their entire linguistic repertoire to construct meaning and facilitate learning. This understanding has led to
the development of translanguaging theory.

The term translanguaging was originally associated with bilingual education and later expanded by Garcia
and Wei (2014), who described it as the dynamic use of multiple linguistic resources to support communication
and learning. From this perspective, learners’ languages are not viewed as separate systems but as intercon-
nected resources that can be strategically utilized in educational settings.

Numerous studies have highlighted the pedagogical benefits of translanguaging. One significant advan-
tage is improved comprehension. When learners encounter unfamiliar vocabulary, grammar structures, or
abstract concepts, the use of their first language can help bridge gaps in understanding. Translanguaging
allows students to connect new knowledge with existing linguistic and cognitive resources, thereby facilitating
deeper learning.
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Another important benefit concerns learner participation. In many EFL classrooms, students may hesitate
to engage in classroom discussions due to limited linguistic competence or fear of making mistakes. Translan-
guaging can reduce these barriers by creating a more supportive learning environment. Learners who feel
comfortable using their first language, when necessary, may be more willing to participate actively in classroom
activities.

Research has also emphasized the relationship between translanguaging and learner identity. By acknowl-
edging learners’ linguistic backgrounds, teachers can create more inclusive classrooms that validate students’
experiences and cultural identities. This can contribute positively to learner motivation and confidence.

Despite these benefits, translanguaging has occasionally been criticized. Some educators argue that
excessive reliance on the first language may reduce opportunities for target-language exposure. Others worry
that students may become dependent on translation rather than developing independent communicative
competence in English. Nevertheless, recent scholarship suggests that these concerns can be addressed
through the strategic and purposeful implementation of translanguaging practices.

Importantly, translanguaging should not be viewed as a teaching method. Unlike methods such as Commu-
nicative Language Teaching or the Grammar-Translation Method, translanguaging does not prescribe fixed
classroom procedures. Instead, it functions as a flexible pedagogical approach that teachers adapt according
to learners’ needs, lesson objectives, and classroom contexts. This flexibility makes translanguaging particu-
larly relevant in multilingual EFL settings such as Uzbekistan.

In the Uzbek context, English language classrooms often consist of learners who share a common first
language and educational background. Many students have experienced traditional forms of language instruc-
tion that emphasize grammar and accuracy. As a result, some learners may struggle when exposed to exclu-
sive English-medium instruction, particularly when dealing with complex grammatical concepts. Consequently,
translanguaging may serve as a valuable pedagogical resource that supports comprehension while maintaining
meaningful opportunities for English language development.

This study employed a qualitative classroom observation design to explore the potential role of translan-
guaging in an Uzbek EFL classroom. Classroom observation was selected because it allowed the researcher to
examine naturally occurring interactions between the teacher and learners in an authentic educational setting.

The observation was conducted at a private language center in Uzbekistan. The observed class consisted
of twelve intermediate-level (B1+) English language learners, including nine female and three male students.
The lesson was based on Unit 8.1 of the Navigate B1+ coursebook and focused on conditional structures. The
lesson lasted approximately two hours.

The teacher aimed to create an immersive English-learning environment and therefore relied primarily
on English as the language of instruction. Classroom explanations, activity instructions, and teacher-student
interactions were generally conducted in English. However, the teacher briefly used Uzbek on two occasions to
clarify complex grammatical concepts related to conditional sentences.

Data were collected through non-participant classroom observation. The researcher observed the lesson
without actively participating in classroom activities. Field notes were recorded throughout the lesson, focusing
on teacher language use, learner participation, learner comprehension, and classroom interaction patterns.

The observation notes were analyzed thematically. Recurring patterns related to learner comprehension,
participation, confidence, and teacher language choice were identified and grouped into themes. These themes
formed the basis of the findings and discussion sections.

One of the most noticeable findings was that some learners appeared to experience difficulties under-
standing parts of the lesson conducted exclusively in English. While several students followed the lesson
successfully, others showed signs of confusion during grammar explanations and task instructions.
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The lesson focused on conditional structures, a grammar topic that many intermediate learners find chal-
lenging. During these explanations, some students hesitated before responding to teacher questions and occa-
sionally relied on peers for clarification. These observations suggested that not all learners fully understood the
information presented in English.

Interestingly, the teacher briefly switched to Uzbek on two occasions while explaining conditional struc-
tures. This appeared to help learners understand the grammatical concepts more clearly. The teacher’s deci-
sion to use Uzbek suggested that the strategic use of learners’ first language may sometimes be necessary,
even within predominantly English-medium classrooms.

Another significant finding involved learner participation. Classroom interaction was often dominated by a
small group of confident learners who regularly answered questions and engaged with the teacher. In contrast,
several students participated less frequently and appeared hesitant to contribute to classroom discussions.

Although the teacher actively encouraged participation, some learners remained silent throughout portions
of the lesson. This pattern may indicate that limited comprehension influenced learners’ willingness to partici-
pate.

The observation also revealed that some students appeared reluctant to ask questions when they did not
understand explanations or instructions. This behavior was particularly noticeable among quieter and more
introverted learners.

Rather than requesting clarification, these students often remained silent or attempted to follow their class-
mates. As a result, misunderstandings may have persisted throughout the lesson. This finding suggests that
exclusive reliance on English may unintentionally disadvantage learners who lack the confidence to express
confusion publicly.

The findings suggest that strategic translanguaging could address several of the challenges observed
during the lesson. Learners may benefit from the occasional use of Uzbek when encountering complex gram-
matical concepts, unfamiliar vocabulary, or unclear instructions.

Importantly, the observation does not suggest that English-only instruction is ineffective. Instead, it indi-
cates that the exclusive use of English may not always meet the needs of all learners. Strategic translanguaging
may serve as a form of pedagogical support that enhances comprehension while preserving meaningful oppor-
tunities for English language practice.

The observation further suggests that translanguaging should be viewed as a flexible pedagogical approach
rather than a teaching method. Teachers can adapt the use of learners’ first language according to lesson
objectives, learner needs, and classroom circumstances. Such flexibility may contribute to a more inclusive and
effective language-learning environment.

The findings of this classroom observation support the growing body of literature suggesting that strategic
translanguaging can serve as a valuable pedagogical resource in EFL classrooms. The observation demon-
strated that although the teacher successfully maintained an English-medium learning environment, some
learners struggled to understand complex grammatical explanations and classroom instructions. These difficul-
ties appeared to influence both learner participation and confidence.

One of the most significant findings was the relationship between comprehension and participation.
Students who appeared to understand the lesson more clearly were generally more willing to answer questions
and engage in classroom discussions. In contrast, learners who seemed uncertain about the content often
remained silent. This observation supports previous research suggesting that comprehension difficulties may
negatively affect classroom interaction and learner engagement.

The observation also highlighted the importance of considering affective factors in language learning.
Some students appeared reluctant to ask questions when they encountered difficulties. This behavior was
particularly noticeable among quieter and more introverted learners. When learners are unwilling to seek clari-
fication, misunderstandings may remain unresolved and subsequently affect future learning. In such situations,
the strategic use of learners’ first language may function as a supportive scaffold that reduces anxiety and
facilitates understanding.

An important observation concerns the teacher’s use of Uzbek during the lesson. Although the teacher
generally followed an English-only approach, Uzbek was used briefly on two occasions when explaining condi-
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tional structures. This suggests that even teachers who strongly support English-medium instruction may recog-
nize the practical value of learners’ first language when addressing linguistically demanding concepts. Rather
than representing a failure of English-only instruction, these moments demonstrate how translanguaging can
complement target-language teaching when necessary.

The findings also reinforce the argument that translanguaging should not be viewed as a teaching method.
Unlike established methods that prescribe specific classroom procedures, translanguaging functions as a flex-
ible pedagogical approach. Teachers may choose to employ translanguaging selectively, depending on lesson
objectives, learner proficiency levels, and classroom needs. Consequently, the effectiveness of translanguaging
depends not on fixed techniques but on thoughtful and purposeful implementation.

Importantly, this study does not argue against English-only instruction. Extensive exposure to English
remains an important component of successful language learning. However, the observation suggests that the
rigid application of English-only policies may not always address the diverse needs of learners. A balanced
approach that combines meaningful English exposure with strategic first-language support may create more
effective learning opportunities for students.

Several pedagogical implications emerge from this study.

First, teachers should consider learner comprehension when making decisions about classroom language
use. While English should remain the primary language of communication, the occasional use of learners’ first
language may be beneficial when explaining difficult concepts or clarifying instructions.

Second, teachers should recognize that learners differ in confidence, personality, and learning prefer-
ences. Some students may actively seek clarification when confused, whereas others may remain silent. Stra-
tegic translanguaging may help ensure that less confident learners are not left behind during instruction.

Third, teacher education programs should encourage critical reflection on classroom language policies.
Rather than viewing English-only instruction as the only effective approach, teachers should be encouraged to
evaluate how different language practices influence learner outcomes.

Finally, translanguaging can be integrated into classroom practice in several ways. Teachers may use
learners’ first language to explain complex grammar points, compare linguistic structures, check understanding,
or provide brief clarification when necessary. At the same time, communicative activities should continue to
prioritize meaningful English use to support language development.

This article explored the potential role of translanguaging in an Uzbek EFL classroom through a qualitative
classroom observation. The observation involved twelve B1+ learners attending a private language center in
Uzbekistan and focused on a lesson about conditional structures.

The findings revealed that although the teacher successfully maintained an English-medium learning envi-
ronment, some learners experienced difficulties understanding complex explanations and classroom instruc-
tions. Participation patterns suggested that confident learners were more likely to engage actively, while quieter
learners often remained silent when faced with comprehension challenges. The teacher’s occasional use of
Uzbek demonstrated the practical value of first-language support in facilitating understanding.

The study argues that translanguaging should be viewed not as a teaching method but as a flexible peda-
gogical approach that responds to learners’ needs and classroom realities. The strategic use of learners’ first
language can enhance comprehension, increase confidence, and promote participation without reducing
opportunities for English language practice.

Ultimately, effective language teaching may depend less on strict adherence to English-only policies and
more on the teacher’s ability to create supportive learning environments that balance target-language exposure
with appropriate linguistic support. In multilingual contexts such as Uzbekistan, translanguaging offers a prac-
tical means of achieving this balance.
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