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BLENDED LEARNING
PEDAGOGY IN UNIVERSITY
EFL WRITING COURSES:
EFFECTS ON LINGUISTIC
ACCURACY AND LEARNER
AUTONOMY

Inomidinova Dildorxon Ikramovna
Associate Professor, Department of Foreign Languages
Namangan State Technical University

Abstract: This study investigates the impact of a structured blended learning pedagogical model on linguistic accuracy
and learner autonomy in university-level English as a Foreign Language (EFL) writing courses. Utilizing a quasi-exper-
imental mixed-methods design, 120 undergraduate EFL students were assigned to either a blended learning condi-
tion (integrating face-to-face instruction with asynchronous LMS-based writing tasks, peer feedback, and self-regulated
learning modules) or a traditional face-to-face control group. Pre- and post-intervention writing assessments were eval-
uated for grammatical, lexical, and syntactic accuracy using a standardized analytic rubric. Learner autonomy was mea-
sured via a validated questionnaire and semi-structured interviews. Quantitative analysis revealed statistically significant
improvements in linguistic accuracy (p < .01) and autonomy scores (p < .001) in the blended group compared to controls.
Qualitative data highlighted enhanced self-monitoring, strategic resource use, and increased confidence in independent
drafting. Findings suggest that intentionally designed blended pedagogy can simultaneously target form-focused accu-
racy and metacognitive autonomy in EFL writing. The study offers practical implications for curriculum designers and EFL
instructors seeking to balance guided instruction with learner-centered digital environments.

blended learning; EFL writing; linguistic accuracy; learner autonomy; higher education; self-regulated
learning.

Annotatsiya: Ushbu tadqgiqot universitet darajasidagi ingliz tili chet tili (EFL) yozma kurslarida lingvistik aniglik va o‘quv-
chi avtonomiyasiga tuzilgan aralash ta’lim pedagogik modelining ta’sirini o‘'rganadi. Kvazi-eksperimental aralash usullar
dizaynidan foydalangan holda, 120 nafar bakalavriat bosqgichidagi EFL talabalari aralash ta’lim sharti (yuzma-yuz ta’limni
LMS-ga asoslangan asinxron yozma topshiriglar, tengdoshlarning fikr-mulohazalari va o‘z-o‘zini boshqarishga oid o‘quv
modullari bilan integratsiyalashgan) yoki an’anaviy yuzma-yuz nazorat guruhiga tayinlandi. Tadgigotdan oldin va keyin
yozma baholashlar standartlashtiriigan analitik rubrika yordamida grammatik, leksik va sintaktik aniqlik jihatidan baho-
landi. O‘quvchi avtonomiyasi validatsiyadan o‘tgan so‘rovhoma va yarim-strukturalashtirilgan intervyular orqgali o‘lchandi.
Miqgdoriy tahlil aralash guruhda nazorat guruhiga nisbatan lingvistik aniglik (p < .01) va avtonomiya ko‘rsatkichlarida
(p < .001) statistik jihatdan sezilarli yaxshilanishlarni anigladi. Sifat ma’lumotlari kuchaygan o'z-o'zini kuzatish, strategik
resurslardan foydalanish va mustaqil yozish loyihalarida ishonchning oshganini ta’kidladi. Topilmalar shuni ko‘rsatadiki,
magsadli tarzda ishlab chigilgan aralash pedagogika bir vaqtning o‘zida shaklga yo‘naltiriigan aniglik va EFL yozuvida
metakognitiv avitonomiyaga qaratilgan bo‘lishi mumkin. Tadgiqot yo‘naltiriigan ta’limni o‘quvchi markazli ragamli muhitlar
bilan muvozanatlashga intilayotgan o‘quv dasturlari dizaynerlari va EFL o‘qituvchilari uchun amaliy tavsiyalar beradi.

aralash ta’lim; EFL yozuvi; lingvistik aniglik; o‘quvchi avtonomiyasi; oliy ta’lim; o‘z-o‘zini boshgarish orqgali
o‘rganish.
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AHHOTaumsA: B gaHHOM nccnegoBaHnn n3yyaeTcsi BMMSHWE CTPYKTYPUPOBAHHOW MOGENN CMELLaHHOro 06y4eHns Ha 5i3bl-
KOBYIO TOYHOCTb ¥ @aBTOHOMMIO Y4aLLMXCH B BY30BCKMX Kypcax Mo MUCbMEHHOW PeYn Ha aHrfUMCKOM Kak MHOCTPaHHOM
(EFL). C ncnonb3oBaHUEM KBa3W-3KCMEPUMEHTANbHOIO CMeLlaHHoro au3arviHa 120 ctyaeHToB-6akanaBpoB EFL Gbinu
pacnpegeneHbl N1bo B yCroBWe CMELLAaHHOTO 00y4YeHWs (MIHTErpupyHoLLEro OYHble 3aHATUSA C aCUHXPOHHBIMU NUCbMEH-
HbIMY 3agaHnsiMu Ha 6ase LMS, obpaTHyto CBSi3blo OT CBEPCTHMKOB M MOAYNSIMU CaMOperynnpyemMoro obyyeHust), nnbo
B TPaAMLMOHHYIO KOHTPOSbHYHO FPyMMny C O4HbIM 00yyYeHneMm. MNncbMeHHble paboThbl 4O 1 NOCHe BMeLLAaTENbCTBA OLEHN-
BanuCb Ha NPeAMET rPaMMaTUYECKOW, NIEKCUYECKON U CUHTaKCUYECKON TOYHOCTU C UCMOMb30BaHNEM CTaHAAPTU3NPO-
BaHHOW aHanUTU4Yeckon pyoprk1. ABTOHOMUS yHaLLMXCH U3Mepsniach C MOMOLLbIO BanvAMPOBaHHOMO OMPOCHMKA 1 NOfy-
CTPYKTYPUPOBAHHBIX UHTEPBbLIO. KONNYecTBEHHbI aHanu3 BbISBUM CTAaTUCTUYECKU 3HAYMMbIE YNyYLLeHUsi nokasarenemn
513bIKOBOM TOYHOCTU (p < .01) n aBToHOMMM (p < .001) B rpynne cmeLlaHHOro 0by4eHWs MO CPABHEHWIO C KOHTPOIbHOW
rpynnoui. KayecTBeHHble AaHHble MOKasanu YCUIeHWe CaMOKOHTPONs, CTpaTerMiyeckoe MCrofib3oBaHWe PecypcoB U
MOBbILLEHVE YBEPEHHOCTUN MNPV CaMOCTOATENBHOM HaMUCaHWW TeKCTOoB. lNomny4eHHble pesynbTaTbl CBMOETENbCTBYIOT O
TOM, YTO LiefieHanpaBrieHHOo paspaboTaHHasa cMeLlaHHasi negarorvka MoXxeT O4HOBPEMEHHO BO34ENCTBOBaTb HA OPUEH-
TUPOBAaHHYO Ha POPMY TOYHOCTb M METAKOFHUTUBHYIO aBTOHOMMIO B NCbMeHHoM peun EFL. ViccnepoBaHue npegnaraet
npakTuyeckme pekoMmeHdaumm ans paspaboTymkoB y4ebHbIx nporpamMm 1 npenogasatenen EFL, ctpemswmxca cbanax-
CMpoBaTb HanpasnsiemMmoe 0b6y4YeHNe C yHEHNKO-LEHTPUPOBaHHbLIMU LIMhPOBLIMY CpegamMm.

CMeLllaHHoe o6yquV|e; NMUCbMEHHAasA peYdb Ha aHIIMNCKOM KakK MHOCTPAHHOM; S3bIKOBasi TOYHOCTb;
aABTOHOMUA y4HalUUXCA; BbiCLUee 06paaoBaHV|e; camoperynmpyemoe o6yquV|e.

Writing is a fundamental skill for university students learning English as a Foreign Language (EFL). Tradi-
tional writing instruction often emphasizes the final product rather than the learning process, limiting opportuni-
ties for learners to practice self-reflection, problem-solving, and independent revision. With the rapid develop-
ment of educational technologies, blended learning has emerged as an innovative pedagogical approach that
combines face-to-face instruction with online learning activities.

Despite growing interest in blended learning, limited research has examined its simultaneous impact on
linguistic accuracy and learner autonomy in EFL writing contexts. Previous studies have typically focused
on either grammatical development or motivational factors separately. Therefore, this study addresses an
important research gap by investigating how a structured blended learning pedagogy influences both writing
accuracy and learner autonomy among university EFL students.

The study seeks to answer the following research questions:

1.  How does blended learning pedagogy improve accuracy in EFL academic writing?
2. How does blended learning influence learners’ perceived autonomy?

How do students navigate and experience the blended writing environment?

The theoretical foundation of this study is based on several established frameworks in second language
acquisition and educational psychology.

The Noticing Hypothesis suggests that language acquisition occurs when learners consciously recognize
gaps between their current language use and target language forms. Similarly, Skill Acquisition Theory explains
that repeated practice facilitates the transition from declarative knowledge to proceduralized language skills.

The study also draws upon Self-Determination Theory (Ryan & Deci, 2020), which argues that effective
learning environments satisfy three essential psychological needs: competence, autonomy, and relatedness.
Previous research has shown that blended learning environments can provide flexible learning opportunities,
increase learner engagement, and enhance self-regulated learning behaviors.

Furthermore, sociocultural perspectives (Lantolf & Poehner, 2014) emphasize that learning develops
through interaction with peers, instructors, and mediating tools. Within this framework, digital technologies
function as scaffolding mechanisms that support learners’ cognitive and metacognitive development.

Although previous studies have reported positive effects of blended learning on language learning
outcomes, relatively few investigations have explored how blended learning simultaneously promotes writing
accuracy and learner autonomy in university EFL contexts.

The study employed a quasi-experimental mixed-methods design involving 120 university EFL students
divided into an experimental group and a control group.
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The intervention lasted 14 weeks. Students in the experimental group participated in a blended learning
model consisting of:

Weekly face-to-face workshops focusing on rhetorical structure and genre conventions;

Online asynchronous learning modules delivered through a Learning Management System (LMS);
Automated grammar and vocabulary exercises;

Peer-review activities;

Reflective writing journals;

Video-based instructor feedback;

N o ok~ b=

Self-assessment checklists.

The control group received traditional classroom instruction through lectures and in-class writing activities.
Data collection instruments included:

1. Writing pre-test and post-test assessments evaluated by two trained raters using a standardized rubric
(Cronbach’s a = .87);

2. Learner autonomy questionnaire adapted from validated scales (a = .84);
Semi-structured interviews with 12 students from the experimental group.

4. Quantitative data were analyzed using ANCOVA through SPSS software (a = .05), while qualitative data
were analyzed through thematic analysis. Inter-rater reliability reached Cohen’s k = .89.

The results demonstrated that students exposed to blended learning significantly outperformed those
receiving traditional instruction in both writing accuracy and learner autonomy.

For learner autonomy, ANCOVA results indicated a statistically significant difference between the experi-
mental group (M = 4.31, SD = 0.48) and the control group (M = 3.62, SD = 0.51), F(1,117) = 21.05, p < .001,
n?=.15.

Qualitative analysis revealed three major themes:

Students increasingly utilized digital dictionaries, grammar-checking software, and peer feedback mecha-
nisms to revise and improve their writing.

The asynchronous nature of online learning modules enabled students to study at their own pace, reducing
anxiety and encouraging deeper revision practices.

Participants reported that structured online support gradually increased their confidence and reduced
dependence on instructors.

No statistically significant differences were observed across gender or initial proficiency levels, suggesting
that the benefits of blended learning were broadly applicable to diverse student populations.

The findings indicate that blended learning promotes both linguistic accuracy and autonomous learning
behaviors through iterative practice, structured feedback, and self-regulated learning opportunities.

The findings of this study demonstrate that blended learning pedagogy can significantly improve both
writing accuracy and learner autonomy among university EFL students. The integration of face-to-face instruc-
tion with online learning activities created a supportive environment that enabled learners to develop linguistic
competence while simultaneously strengthening their capacity for self-regulated learning.

The quantitative results revealed that students participating in the blended learning program achieved
higher levels of writing accuracy and perceived autonomy compared to those receiving traditional instruc-
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tion. Furthermore, qualitative findings indicated that learners benefited from strategic self-monitoring prac-
tices, increased flexibility in managing their learning processes, and gradually developed greater independence
through structured pedagogical support.

The study also confirms the relevance of the Noticing Hypothesis, Skill Acquisition Theory, and Self-De-
termination Theory in explaining how blended learning facilitates language development. Through repeated
practice, multi-source feedback, and reflective activities, learners were able to identify language gaps, improve
writing performance, and become more responsible for their own learning.

Importantly, the results suggest that learner autonomy should not be viewed as a fixed personal char-
acteristic but rather as a developmental capacity that can be enhanced through carefully designed instruc-
tional environments. The success of the blended learning model was attributed not merely to the presence of
technology but to the pedagogically meaningful integration of digital tools, teacher support, and collaborative
learning opportunities.

Based on the findings of this study, several recommendations can be proposed for EFL instructors, curric-
ulum designers, and educational institutions.

1. Incorporate blended learning strategies that combine classroom instruction with structured online learning
activities.

2. Provide clear autonomy-supporting mechanisms, including goal-setting activities, reflective journals,
self-assessment checklists, and learning portfolios.

3. Utilize multi-source feedback systems by combining automated feedback tools, peer review, and instructor
feedback.

4. Encourage students to engage in self-monitoring practices through digital writing tools, grammar checkers,
and reflective learning activities.

5. Deliver concise and constructive video feedback that focuses on student progress and improvement rather
than solely on error correction.

1. Align Learning Management System (LMS) activities with different stages of the writing process, including
planning, drafting, revising, and editing.

2. Integrate CEFR “can-do” descriptors into assessment and self-assessment frameworks to promote learner
awareness and independence.

3. Design blended learning courses that balance linguistic development with metacognitive and self-regula-
tory skill development.

4. Ensure that digital learning materials provide adequate scaffolding for learners at different proficiency
levels.

1. Establish comprehensive blended learning policies and support systems for writing instruction.

2. Provide continuous professional development opportunities for instructors in digital pedagogy and feed-
back practices.

Invest in technological infrastructure that facilitates effective online learning and interaction.

4. Promote learner-centered instructional approaches that gradually transfer responsibility from instructors to
students.

Despite its contributions, the study has several limitations. The research was conducted at a single univer-
sity and involved a relatively short intervention period of fourteen weeks, which may limit the generalizability of
the findings. In addition, learner autonomy was measured primarily through self-report instruments, which may
be influenced by response bias.
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Future research should investigate the long-term effects of blended learning on writing accuracy and

learner autonomy across different educational and cultural contexts. Further studies may also compare the
effectiveness of specific blended learning components, such as automated feedback systems, peer-review
activities, and Al-assisted writing tools. Moreover, the use of objective indicators, including LMS analytics and
behavioral learning data, could provide deeper insights into the development of learner autonomy.

In conclusion, blended learning represents a promising pedagogical approach for developing both writing

proficiency and learner autonomy in university EFL contexts. The effective integration of technology, instruc-
tional scaffolding, and learner-centered design can contribute to the formation of independent, reflective, and
competent academic writers.
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