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CORRECTIVE FEEDBACK

IN FOREIGN LANGUAGE
LEARNING ACTS AS A VITAL
TOOL FOR IMPROVING
ACCURACY WITH RESEARCH
INDICATING

Kamalova Dilnoza Kurbanbayevna

Orcid:0009-0003-2976-9251

Abstract: This article analyzes the problem of implementing corrective feedback in foreign language learning at a univer-
sity as a type of feedback between teacher and student. Feedback is presented as a method of correcting student errors
during assessment. The functions of feedback, its mechanism, and the stages of its implementation are discussed. The
article presents the characteristics of oral and written corrective feedback, identifying and characterizing its various types
and subtypes in terms of their characteristics and effectiveness. Various approaches to correcting student errors in writing
and speaking are analyzed. Special attention is given to the conditions for effective feedback. Feedback is implemented
in both full-time and distance learning.

foreign language, corrective feedback, oral speech, written speech, distance learning.

Annotatsiya: Ushbu magolada universitetda chet tillarini o‘rganishda tuzatuvchi fikr-mulohazalarni amalga oshirish
muammosi o‘gituvchi va talaba o‘rtasidagi fikr-mulohaza turi sifatida tahlil gilinadi. Fikr-mulohaza baholash paytida tala-
balarning xatolarini tuzatish usuli sifatida taqdim etiladi. Fikr-mulohazaning funksiyalari, uning mexanizmi va uni amalga
oshirish bosgichlari muhokama qilinadi. Maqolada og'zaki va yozma tuzatuvchi fikr-mulohazalarning xususiyatlari kel-
tirilgan, ularning turli turlari va kichik turlari ularning xususiyatlari hamda samaradorligi nugtai nazaridan aniglangan va
tavsiflangan. Talabalarning yozma va og‘zaki nutqdagi xatolarini tuzatishning turli yondashuvlari tahlil gilingan. Samarali
fikr-mulohaza shartlariga alohida e’tibor garatilgan. Fikr-mulohaza kunduzgi va masofaviy ta’limda ham amalga oshiriladi.

chet tili, tuzatuvchi fikr-mulohaza, og'zaki nutq, yozma nutq, masofaviy ta’lim.

AHHOTaums: B gaHHON cTaTbe paccmarpusaerca npobnema peanvsauuv KOppekTupyloLeri obpaTHoM CBA3W B Mpo-
Liecce n3y4eHusi MHOCTPaHHbIX A3bIKOB B YHUBEPCUTETE Kak OQHOW 13 hopM B3avMOAEWNCTBMSA Mexay npenogasatenem
n ctygeHTom. OBpaTtHas cBA3b NpeAcTaBieHa Kak 3MEKTUBHbBIN MHCTPYMEHT BbISIBIIEHNS U MCNpaBneHns owmbok oby-
YaloLMNXCA B XO4E OLIeHVMBaHWA pesynbratoB X y4ebHon AesaTenbHOCTM. AHanuanpyoTcs yHKLMM obpaTHOW CBSA3W,
MexaHu3M eé OeNCTBMS 1 OCHOBHbIE dTanbl peanusaumm B 0bpasoBaTtenbHOM npolecce. B ctatbe packpbliBaoTCs 0CO-
6EHHOCTM YCTHOW U NMCbMEHHOW KOPPEKTUPYIOLLIEN 06paTHOM CBA3U, ONPEAENSATCA U XapakTepu3yTca pasnnyHbie eé
BMAbl M NOABMAbI C TOYKM 3PEHUSA X Cneundykv 1 apdeKTMBHOCTU. PaccMoTpeHbl pasnuyHblie NoaXoab! K UCNPaBIeHuIo
OLWNBOK B YCTHOWM 1 MMCbMEHHON peun cTyaeHToB. Ocoboe BHUMaHMe yaeneHo ycrnoBusM opraHm3auum addeKkTrBHOM
obpaTHON CBA3M, CMOCOBCTBYIOLLEN MOBbLILLIEHNIO KaYecTBa 00y4eHUst MHOCTPaHHbLIM s3blkaM. OTMeYaeTCs, YTO KOppeK-
TUpyrowas obpatHas CBS3b MOXET YCMELHO NPUMEHSATLCS KakK B YCNOBUAX TPAAULIMOHHOIO O4HOro oby4eHusi, Tak u B
dopmaTte AMCTaHLMOHHOIO 06pa3oBaHmS.

MHOCTPaHHBIN A3bIK, KOPPEKTMPYoLLas obpatHas CBA3b, YCTHasA peyb, NMCbMEHHas peyb, OUCTaH-
LMOHHOE obyyeHne.

The current renewal of the content and structure of education requires a fundamental rethinking of the rela-
tionship between teacher and student, specifically the reorientation of the teacher from a supervisor of educa-
tional activities, who must monitor students’ knowledge acquisition, to an equal participant in this process.

In today’s era of globalization, learning foreign languages has become a necessity for everyone. Know-
ledge of a foreign language is not only a guarantee of personal development in modern society but also a guar-
antee of professional success. At the same time, the correct analysis of errors made by language learners and
their use as a teaching tool requires a high-level methodological approach from the teacher.

In the process of learning a language, intellectual communication, that is, communicative activity, plays a
key role. When a person learning a foreign language learns a language based not on grammatical rules but
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on the need to express their thoughts, the learning process becomes more effective. Mistakes are a natural
part of this process, and by correcting them, the exchange of ideas becomes deeper. To feel confident in this
role, the teacher must be well versed in the methods and technologies of such teaching and have tested and
experienced them firsthand. Creating a favorable learning environment is impossible without feedback, which
allows the teacher to regularly monitor and correct students’ knowledge acquisition .

Therefore, the issues of providing corrective feedback during foreign language learning in higher education
institutions (universities), effective methods for implementing it, and the correct correction of students’ errors
during oral and written communication remain relevant today.

The problem of providing feedback is not only pedagogical but also psychological since it concerns inter-
personal communication and mutual activity. For social psychology, this is still a fairly new area of research.
N.V. Amyaga et al. @ argue that feedback is becoming one of the main poorly resolved problems of social
psychology. Speaking about pedagogical research, it should be noted that the issue of feedback has long been
considered mainly in terms of the classification of its types 4%, Thus, philologists offer a diverse typology of
feedback and consider it in different contexts: teacher—student &7, in oral or written speech 9, and in distance
learning 1%,

Researchers pay special attention to studying the issue of students’ awareness of the types of effective
feedback "', their awareness of the importance of its use !'"], and also study the implementation of feedback
between students ['2. However, despite the significant number of publications on the issue under consideration,
the mechanism for implementing corrective feedback requires special attention.

The purpose of this article is to define the concept of “corrective feedback” and explore the conditions for
ensuring effective corrective feedback between teacher and student during foreign language acquisition at a
university by examining its functions, types, stages, methods, and implementation approaches.

An error in language learning is a sign that the learner has not fully mastered certain rules of the language
system. If earlier errors were assessed as a negative phenomenon, today they are considered a positive indi-
cator of the learning process.

According to S. Pit Corder, one of the founders of the theory of error analysis (Error Analysis), an error is
evidence of learning because, through errors, the learner tries to express their thoughts in the language and
thus tests new language elements.

The main task is not to eliminate the error but to actively involve the learner in the process of understanding
the error and correcting it.

Communication is the learner’s ability to freely express their thoughts in a foreign language, listen to the
interlocutor, and conduct meaningful communication. This skill consists of the following components:

1. Linguistic competence — a set of grammatical and lexical knowledge.
2. Sociocultural competence — behavior appropriate to the communicative situation.

3. Strategic competence — the ability to correct an error or express an idea differently when it is noticed
during communication.

In this process, the teacher should teach the student not only to follow grammatical rules but also to
exchange ideas, engage in dialogue, and think freely in the language.

There are several types of error correction in teaching a foreign language:

The teacher identifies the error and says or writes the correct form. This method is effective mainly at the
initial stage since the student does not yet have the skills of self-control.

The teacher does not directly point out the error but, through gestures, questions, or intonation, encour-
ages the student to find the error independently. This method activates thinking at intermediate and advanced
levels.
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Students identify and discuss errors in each other’s speech. As a result, the exchange of ideas in a commu-
nicative environment increases, and the student learns to accept criticism positively.

This is the most effective form, in which the student, after expressing an opinion, identifies and corrects the
error independently. The teacher plays a guiding role.

The psychology of language learning shows that excessive correction reduces the student’s motivation.
Therefore, the process of correcting errors should always be carried out in a supportive and positive environ-
ment.

A mistake is an opportunity to learn. The student’s sense of success should always be a priority in the
process of expressing opinions. The teacher encourages the student to think logically by asking the question,
“Why is this form an error?”

Today’s communicative methodology emphasizes that, during the lesson process, the exchange of mean-
ingful ideas is more important than grammatical accuracy. Accordingly, the timing of error correction should also
be carefully chosen.

Situation - Need to Correct? - Correction Method

The idea is misunderstood - Yes - Directly or indirectly.
A grammatical error that does not affect the content - Later analysis - Through written commentary.

A pronunciation error disrupts communication - Yes - Through modeling.

0N~

Providing evidence at the learning stage - Yes - Through mutual analysis.

Understanding and eliminating an error develops language awareness, that is, the ability to observe one’s
own speech. The student gradually begins to ask questions such as, “Is this word correct to use?” and “Which
form sounds more natural?” Then, the process of error correction becomes a tool for thinking.

At this stage, the teacher performs the following tasks:

1. Creates a humane and trusting communication environment.
2. Accepts the error as a learning tool, not an assessment.

Encourages the student to think independently.

Feedback plays an important role in the process of foreign language acquisition. Feedback is the primary
control function (especially ongoing assessment), which ensures the management of the foreign language
learning process ©. However, feedback is not only an indicator of student knowledge ®.. Feedback operates
in two directions: toward the teacher and toward the student. Feedback directed toward the teacher provides
information about the level of student performance. The teacher analyzes information about deficiencies, moni-
tors deviations in students’ speech activity, and determines the degree to which the chosen teaching strategies
and tactics meet actual needs. This makes it possible to promptly assess the methodological situation and
make the necessary corrective changes in the selection of techniques, methods, and teaching approaches, the
choice of exercises, the determination of the mode and duration of their implementation, and the sequence of
organizing educational work with students. Feedback directed toward students provides them with information
about the results of their learning activities in mastering foreign language skills and abilities ® (Klyaznika, 2014).
Thus, students are informed about their strengths and weaknesses in the learning process ..

Feedback methods vary. The traditional approach involves filling out printed forms and then checking the
student’s work. This method is usually slow and should be avoided when immediate feedback is required.
Students can ask questions of the teacher, for example, after explaining grammar material or to clarify the
correct pronunciation of vocabulary items during practical lessons, and receive immediate feedback. The
teacher can assign students homework to solve problem situations or complete test assignments. For students
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who are active in practical lessons and complete independent work, the teacher should always select tasks that
provide feedback. This method maintains student activity and interest. The easiest way to obtain feedback is
through memorization of key concepts and self-assessment of knowledge. The teacher must ensure that key
concepts are presented concisely and clearly. Computer programs can test students’ knowledge, for example,
through test questions.

The teacher selects feedback mechanisms based on student reactions. It is crucial to help students under-
stand their role in choosing these pathways and to recognize and facilitate their implementation .. To ensure
effective feedback, it is necessary to maintain a consistent organizational structure. The first stage involves
assessing student performance, learning, and setting goals; the second stage involves assessment, self-
assessment, and pair work; and the third stage involves student monitoring of achievements and reflection ©l.

Effective feedback has three aspects:

1. Structure (goals, location, timing, and student orientation to the content);
2. Content (constructive and differentiated);
3. Format (oral, written, graphic, or video presentation) [,

Since corrective feedback, known as error correction or grammar correction, is the primary means for
a teacher to address student errors ', a distinction is made between oral and written corrective feedback
between the teacher and student during the learning process.

Various types of oral corrective feedback are known, namely: explicit (direct), metalinguistic, and implicit
(indirect) feedback, which is divided into such subtypes as paraphrasing a statement, requesting clarification,
eliciting the correct answer, and repetition with emphasis on the error (repetition) .

T.E. Klets © believes that a combination of different types of oral corrective feedback is most effective,
depending on the students’ level of preparation, the type of learning activity, student preferences, learning
styles, and many other factors.

Explicit (direct) oral feedback is characterized by a clear indication of the error and the provision of a refor-
mulation. Explicit feedback is more effective in encouraging students to correctly apply the target structure both
during lessons and in subsequent testing.

The metalinguistic oral feedback strategy involves providing students with linguistic clues for self-cor-
recting errors. This type of feedback can be applied in three ways: metalinguistic comments, metalinguistic
information, and metalinguistic questions.

Comments that merely indicate the occurrence of an error are considered the least informative. Metalin-
guistic information not only indicates the presence or location of an error but also offers specific metalinguistic
cues that indirectly indicate its nature. Metalinguistic questions draw attention to the nature of the error while
also encouraging students to reproduce this information independently. A disadvantage of metalinguistic feed-
back is that it may inhibit the fluency of speech.

This approach is sometimes considered a type of explicit feedback. Requests for clarification are used
when the teacher is confident that the student possesses adequate linguistic abilities and encourages the
student to reformulate their statement. Unlike explicit error correction or paraphrasing, requests for clarification
are a more reliable means of ensuring that the student produces the corrected formulation.

Paraphrasing deserves the most attention, as it is most frequently used in teaching, although it often causes
both positive and negative reactions. It is most often used for grammatical and phonetic errors. Paraphrasing
provides students with the correct forms of the foreign language and, in a context that identifies the connections
between form and content. Furthermore, paraphrasing does not disrupt the flow of communication, which facili-
tates the acquisition of linguistic and speech material. Corrective feedback facilitates student acceptance of the
teacher’s corrective action during form discussions, where students are encouraged to independently correct
errors and are provided with clues regarding the need to correct incorrectly formulated statements. Para-
phrasing is the most common method of correcting oral (grammatical and phonetic) errors, although students
with low levels of proficiency do not always fully notice it. Therefore, the teacher should match paraphrasing
with the students’ level of linguistic competence and combine it with other types of feedback.

This may be due to the following factors: limited students’ working memory, familiarization with new
language material, multiple corrections, complex changes in paraphrasing, students’ low level of linguistic
proficiency, and the presence of new grammatical structures that the students have not yet mastered. There-
fore, paraphrasing is more appropriate when working with students with a higher level of linguistic proficiency.
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The goal of eliciting the correct answer from the student is to encourage them to independently correct the
error. This strategy can be applied in one of three ways. In the first, the teacher asks the student to rephrase the
erroneous statement; in the second, the teacher asks open-ended questions. The last option, which is the least
stimulating and therefore the most implicit, involves using pauses of silence to allow the student to complete
the sentence independently. This type of corrective feedback is usually not used in conjunction with other types
of feedback.

Repetition involves the teacher repeating the incorrectly formulated part of the statement, usually empha-
sizing the error .. Corrective feedback is sometimes considered a type of negative feedback. This is because
when a student makes an error, the teacher must first determine what kind of error it is, whether it should be
corrected, and who should correct it [".

Klets © believes that when it comes to activating speech fluency, it is best to postpone corrections until after
completing speech-rate exercises, after which the task can be analyzed using one of the effective feedback
strategies. However, it is advisable to correct errors immediately during exercises aimed at practicing speech
accuracy.

Written corrective feedback refers to an approach to correcting student errors in written work that should
be well balanced and selective for different types of errors. Various approaches are known regarding the types
of feedback.

Some researchers distinguish between direct feedback, where the teacher corrects the error and writes
the correct answer, and indirect feedback, which includes coding errors (spelling (SP), grammar (GR), etc.) and
underlining the error so that the student can correct it independently '2. Researchers ['? tend to believe that
direct corrective feedback is divided into two types: errors corrected personally by the teacher or through the
use of metalinguistic information, while indirect corrective feedback involves only student corrections that force
them to think independently.

Identifying and correcting errors collaboratively with the student, combined with such activities as discussing
errors in a group and individually, checking and rewriting written work after receiving comments from the teacher,
mini-lessons on specific problematic issues, and keeping track of errors to develop the student’s corresponding
skills and abilities, have an effective impact on the development and improvement of writing skills. Indirect error
detection forces students to analyze errors, delve deeper into a specific grammatical phenomenon, and, in the
process, refine their editing skills, which leads to better long-term success in writing.

Peer editing is controversial. However, it is known that errors in others’ work are sometimes easier to
spot than in one’s own. Involving students in such work generally motivates the development of their editing
skills. Foreign language teaching methodology proposes a clearly structured, supervised, three-stage process
in which students first examine errors in completed texts, then edit each other’s work, and only then focus
on editing their own work. However, teachers must develop their own feedback strategy for students’ writing
errors 18,

Today’s reality requires providing feedback not only during classroom lessons but also during distance
learning. Due to the introduction of pandemic restrictions for students, the educational process was organized
using distance-learning technologies.

The essence of feedback is that in interpersonal communication during classroom lessons, the exchange
of information is characterized by immediacy and emotion, whereas in remote communication, it occurs indi-
rectly and virtually 1'%,

Corrective feedback during distance learning is not simply informing the student of the correctness or
incorrectness of an assignment, assigning a grade, points, and so on. It should most likely include commentary
with an analysis of errors and a review of the completed assignment to help the student avoid repeating the
same shortcomings in their work and in completing subsequent assignments ['%. This type of feedback can be
recommended for tasks aimed at developing or improving vocabulary and grammar skills.

Regarding detailed and personalized positive feedback on open-ended assignments, it should be noted
that it has a positive impact on student motivation and engagement in distance learning. Negative feedback
informs the student that their answer is incorrect. If the answer is incorrect, the correct option is not provided.
Hints for the student may include, for example, links to relevant sections of a grammar reference book or
supporting information on websites related to the topic.

Distance learning has become an additional form of education today, parallel to full-time instruction, and
therefore independent ongoing thematic assessments and the use of additional teaching aids, textbooks, and
dictionaries can be offered on a distance-learning platform. Moreover, distance learning, with its objective
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advantages—flexibility, openness, interactivity, and individualization—is a cost-effective method for educational
institutions.

Thus, corrective feedback is a method of correcting student errors during the assessment of knowledge,
skills, and abilities in order to obtain information about the success of the completed assignment and the effec-
tiveness of the teacher’s foreign language teaching methods. It is an integral component of the methodological
strategy of the educational process at a university. To summarize the above, we highlight the key factors influ-
encing the effectiveness of student feedback as the scientific novelty of our study:

Teacher awareness of the types and methods of its implementation;

Adherence to structure;

Regularity of use;

Clarity for the student;

A clear connection to subsequent tasks, focusing first on learning goals and then on assessment;
Positive impact on the student;

Correcting written errors in collaboration with the student;

® N o o~ w DN =

The use of paraphrasing in oral speech for students with a sufficient and advanced level of foreign language
proficiency and a combination of paraphrasing with other types of corrective feedback for students with an
intermediate level of proficiency;

9. Immediate correction of phonetic errors during the development and automation of pronunciation skills;
10. The provision of comments on completed tasks in distance learning;
11. A detailed and individualized approach.

The theoretical and practical significance of this study lies in examining the theoretical foundations and
practical mechanisms for ensuring the effectiveness of feedback with students during foreign language learning.
Prospects for further scientific research should be aimed at a scientifically based analysis and selection of
effective techniques, methods, and means for implementing corrective feedback at different stages of a foreign
language practical lesson, in various forms and types of work, using innovative teaching technologies that
foreign language teachers can apply in their professional practice.
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